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Research Questions

 What is the impact of Teach For Lebanon’s model on its stakeholders? 

 What is the impact of the interventions inspired by Harvard Graduate School of 

Education’s Project Zero on TFL’s fellows ?



Purpose of the Research

Identifying the achievements and challenges of Teach For Lebanon’s model and shedding 

light on the continuous growth that it seeks for its staff members by adding a professional 

training inspired by Harvard’s Graduate School of Education as part of its induction 

component.
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 17,915 children do not enter primary school (World Bank, 2012)

 9 out of 1000 students from public schools obtain the baccalaureate without having to 

repeat one or more years (Beydoun et al., 2009)

 More than 59% out of 488,832 Syrian children are still outside the schools. 

 The most serious problem is that only 3% out of 82,744 children between the ages 15-18 

have been registered in the official schools for the academic year 2015-2016 (MEHE, 

2017). 



Teach For Lebanon’s Vision and Mission



Teach For Lebanon Contextualized Student’s Vision

 By the age of 25, youth will be secure in their own well-being and will be 

civically engaged in advocating for the well-being of others. They will have 

attained an excellent education and will effectively and affectively 

implement this education to contribute to society locally and globally.



Teach For Lebanon – Operating Model

 Recruitment: Recruit highest-quality talent (“Fellows”) with core competencies to 

improve student achievement

 Training: Provide Fellows with training (six-weeks Summer Institute) and 

professional development (Monthly Workshops)

School Placement

 School Placement: Place Fellows for a minimum of 2 years in full-time teaching 

positions in underprivileged regions

 Ongoing Support: Maximize Fellows’ support: school visits and additional training

 Alumni Support: Provide support to Alumni & Fellows (capability building 

programs, career guidance, job placement). Alumni are entitle to continue their 

graduate studies through scholarships provided by partner universities

 Measuring Impact: Continuously measure the impact of the program on student 

achievement, social behavior and impact on community at large



The Project Zero Workshops

This year the on-going support includes the trainings 

inspired by the Project Zero workshops attended by 

some of Teach for Lebanon’s(TFL) mentors at Harvard’s 

Graduate School of Education. The workshops focus on 

how to make students’ thinking visible in class. 

TFL mentors share the information, strategies and 

routines from the workshops with the Fellows who, in turn, 

implement them in their classrooms. 



An Initiative

 Visible Thinking began as an initiative to develop a research-based 

approach to teaching thinking dispositions. The approach emphasized 

three core practices: thinking routines, the documentation of student 

thinking, and reflective professional practice (Ritchhart, Church and 

Morrison, 2011).



Making Thinking Visible

 Visible thinking is a way to teach students how to be thoughtful when 

learning a topic in class.

 It enriches classroom learning and promotes the students’ intellectual 

growth

 One way to make students' thinking visible is by encouraging them to 

communicate their ideas during the process of thinking. 

 The teachers' role is to find the suitable tools to encourage a culture of 

thinking in the classrooms like: brainstorming… (Ritchhart, Church and 

Morrison, 2011)



Why is Visible Thinking Essential?

Adopting Visible Thinking in the classroom:

 Deepens students’ understanding of the topic discussed

 Motivate  learning

 Develop students’ thinking and learning abilities.

 Turns the classroom into an environment of engaged thinkers and learners. 

(Ritchhart, Church and Morrison, 2011)



How Do We Make Thinking Visible?

 To make thinking visible, the teacher must create opportunities for thinking. 

For thinking to occur students must first have something to think about and 

be asked to think. 

 Thinking routines can help teachers to make thinking visible and support 

students’ development. 

 Routines can be thought of as any procedure, process or pattern of action 

that is used repeatedly to manage and facilitate the accomplishment of 

specific goals or tasks. 

(Ritchhart, Church and Morrison, 2011)



Examples of Thinking Routines

 Some examples of thinking routines are:

1- See/Think/Wonder

2- Think/Puzzle/Explore

3- Connect/Extend/Challenge

4- I used to think..Now I think 

5- Colors/Shapes/Lines

6- Creative Questions

7- Beginning/Middle/End



Preliminary Results to Question 1: What is the 

impact of Teach For Lebanon’s model on its 

stakeholders? 

 Performance appraisal which includes direct feedback from the different 

stakeholders (Hartley&Hinksman,2003), the principals/coordinators in the 

schools, TFL team, students, parents of the students. 
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TFL staff members
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Students’ Feedback 
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Parents’ feedback 

 Parents feel lilke there is a better relationship between their children and TFL 
fellows and that they go home with a more comprehensive understanding of 
the lessons.

 “There are obviouschanges, my child listens to me moreand is more concentrated” 
Mother, North

ام،شمال"بتسمع الكلام وأكثر تركيز ... تغيير واضح "

 “My daughter understands everything during the session of this teacher and she 
wishes that she teaches her all the subjects”Mother, Mount Lebanon.

.ل لبنانأم ، جب"لمعلمة وتحبها كثيراً ويا ريت هي تعلمها كل المواددي ابنتيتفهم كل شي عند هي"

 “…My son now is speaking English at home because of this Fellow and he tries 
to teach us as well”.Mother, south.

"… .أم ، جنوب"بنتي الآنبتتحدث اللغة الإنجليزية بسبب هي المعلمة و بتحاول تعلمنا كمان



Results to Question 2: What is the impact of 

the interventions inspired by Harvard 

Graduate School of Education’s Project Zero 

on TFL’s fellows ?

RESULTS ARE BASED ON THE 

IMPLEMENTATION SINCE 

SEPTEMBER, THUS THESE ARE 

PRELIMINARY RESULTS 



Preliminary Results

t-Test: Lesson Plans t-Test: Lesson Implementation t-Test: Classroom Management 
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t-Test: Classroom Environment t-Test: Attitude
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Fellows’ Feedback and Results 
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Assumptions 

 L.Ps improved as the fellows included more student centered activities as 

compared to those sent last academic year

 Implementation of the lesson plans’ score decreases as fellows were not 

able to promptly implement them in their classes. Moreover, the activities 

were not previously tested/tried with the fellows. Shall training be 

extensively given to fellows prior the implementation ?

 C.M improved as the students felt more engaged and interested in the 

different activities . What will happen once they get used to these 

strategies? 



Assumptions 

 C. Env. Im proved however, it was not considered significant as its p=0.66

 Attitude of the fellows towards the administration, staff members, TFL staff, 

and students improved significantly as per reported by the fellows, they felt 

like thinking is not an easy task as they previously thought it was. Making 

thinking, an abstract  visible and understandable was not easy . Unifying 

the  ‘thinking’ procedure is very hard. Moreover, the fellows tend to have a 

better understanding of that, thus improving their attitude towards the 

different stakeholders. 



Future Plans

 Continue with the study and try to unify and try to minimize biases and 

make sure the fellows are visited around the same period of time. 

 Extend this study on a greater scale in order to generalize the findings to 

TFL’s fellows thus adjusting its training and support system accordingly. 
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